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INTRODUCTION
As school districts face increasing budget 
cuts, district leaders must make decisions 
on how to best adjust expenditures to han-
dle decreased funding. Some districts have 
chosen to move to a four-day school week 
as a means of balancing their budget by 
cutting transportation and operation costs. 
For many districts, the move to a four-
day week provided an alternative to more 
drastic budget-balancing measures such as 
closing schools or cutting extracurricular 
programs. 
A small number of districts across the 
country have adopted a modified school 
week, with approximately 120 districts 
across 21 states operating on a four-day 
week (Donnis-Keller & Silvernail, 2009). 
Over the last 10 years, this number has 
not changed dramatically, likely due to a 
balance of new districts adopting a four-
day schedule and other districts choos-
ing to return to a five-day school week. 
To date, this schedule has predominantly 
been implemented in rural school dis-
tricts and mostly in Western states such as 
Colorado, Montana, and Wyoming (Dam, 
2006; Donnis-Keller & Silvernail, 2009; 
Reeves, 1999; Ryan, 2009). Transportation 
costs tend to be considerably higher in ru-
ral districts, as they often serve a student 
population that is scattered over a large 
geographic area, with buses traveling long 
distances in order to transport students to 
and from school (Griffith, 2011). Though 
discussions about moving to a four-day 
week have also begun to occur in urban ar-
eas like Milwaukee, no large metropolitan 
areas have yet adopted the modified school 
week (Richards, 2011; Turim, 2011).
Existing literature on the topic indicates 
that there are a number of advantages and 
disadvantages to the shortened week. For 
example, while the four-day week allows 
for an additional free day for students 
and teachers each week, it means longer 
days at school, which can be a challenge 
for some students (Donnis-Keller & Sil-
vernail, 2009; Fager, 1997). Additionally, 
though districts tend to experience savings 
by going to a four-day week, it is often 
less than originally anticipated (Beesley & 
Anderson, 2007; Donnis-Keller & Silver-
nail, 2009; Gaines, 2008; Hewitt & Denny, 
2010; Juneau, 2009). Finally, there is no 
strong evidence that the four-day week 
has either a positive or negative effect on 
student achievement. Rather, the major-
ity of evidence suggests that the schedule 
does not strongly impact student achieve-
ment (Beesley & Anderson, 2007; Donnis-
Keller & Silvernail, 2009; Hewitt & Den-
ny, 2010; Ryan, 2009). 
As Indiana schools continue to face budget 
cuts and explore ways to reduce expen-
ditures, some may consider the four-day 
week as an option. In 2003, the Indiana 
Education Policy Center (now CEEP) re-
leased an Education Policy Brief, The Four 
Day School Week (Chamberlin & Plucker, 
2003). In the current brief, the discussion 
of the four-day week continues, including 
advantages and disadvantages of the modi-
fied schedule, the steps a school might take 
to make the switch, and recommendations 
for districts considering the change. Exam-
ples of districts that have made the switch 
are also included. This brief intends to pro-
vide information and guidance for school 
districts and policymakers considering the 
possibility of a four-day school week. 
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LOGISTICS
Districts moving to a four-day week must 
take a number of factors into account, 
including revised school hours, state re-
quirements for instructional time, teach-
ers’ collective bargaining agreements, and 
schedules and wages for classified and sup-
port staff. Many districts also choose to ac-
tively seek out input from the community as 
they consider moving to a four-day week. 
Given the complexity of such a change, 
districts often invest months in making 
the decision to adopt a modified schedule. 
Schools adjust the length of each school 
day most often by adding between 60 to 
90 minutes each day, in order to provide 
the same number of instructional hours as 
a traditional, five-day schedule (Beesley 
& Anderson, 2007; Dam, 2006; Reeves, 
1999; Ryan, 2009). Some districts make 
other adaptations as well, such as shorten-
ing a long lunch period. At the secondary 
level, individual class periods are extended 
during each school day. For elementary 
students, blocks of instructional time are 
increased. The adjustment in the school 
schedule also impacts extracurricular 
schedules. With the school day ending lat-
er, after-school activities also end later in 
the evenings. For example, in Minnesota’s 
MACCRAY school district, extracurricular 
activities end at 6:15 PM most nights of the 
week (Schmidt, 2011).
Districts typically choose Monday or Fri-
day as the day off from school, with school 
in session for four consecutive days. Each 
district makes the decision about which 
day to take off by considering several 
factors. For example, in Webster County, 
Kentucky, schools are closed on Mondays, 
minimizing the need to further adjust the 
schedule for federal holidays which pri-
marily fall on Mondays (Yarbrough & Gil-
man, 2006). However, in other districts, 
students do not attend school on Fridays, 
in order to more closely align with the 
school’s athletic schedule and extra-curric-
ular calendar (Dam, 2006; Reeves, 1999).
With an additional day off each week, the 
four-day schedule offers flexibility for 
professional development and teacher col-
laboration days. Webster County delegates 
12 Mondays each year for mandatory 
teacher planning days, in addition to the 
4 professional development days the dis-
trict requires. With Mondays off of school, 
teachers have found that they rarely need 
to meet after school, and that they can use 
these days for grade-level meetings, re-
search teams, committees, and group plan-
ning (Yarbrough & Gilman, 2006).
In addition to schedule adjustments, con-
siderations for school personnel and sup-
port staff must be made. While teachers, 
principals, and secretaries may work the 
same or an increased number of hours, 
support staff may see a decrease in work 
time with a shortened week. On the modi-
fied schedule, bus drivers and lunch room 
workers lose a number of working hours 
each week and potentially face a cut in 
wages (Chmelynski, 2002; Gaines, 2008). 
Some districts have adopted measures to 
protect the salaries of these employees. 
Webster County in Kentucky, for example, 
increased wages for classified staff to com-
pensate for the loss of salary from short-
ened work weeks (Weldon, 2008). As a 
means of keeping up morale, Shelly School 
District in Idaho chose to keep the salaries 
of support staff and hourly employees the 
same after the schedule change, instead of 
cutting their wages (Beesley & Anderson, 
2007; Sagness & Salzman, 1993).
Given that childcare is 
one of the most frequently 
voiced concerns among 
parents, some schools have 
chosen to offer program-
ming on the fifth day or to 
provide childcare training 
for older students, who are 
potential babysitters. 
While a large number of districts adopt the 
four-day week for the entirety of the school 
year, some choose to implement the modi-
fied schedule during parts of the year. In 
some districts, schools operate on a four-
day week only during the winter months, 
due to higher energy costs in the winter 
(Donnis-Keller & Silvernail, 2009). In 
Webster County, Kentucky, schools were 
in session nine Mondays during the 2008-
09 school year, primarily in April and May, 
to allow students extra time to prepare for 
standardized achievement tests (Weldon, 
2008). Even in districts that follow the 
four-day week for the entire school year, 
a fifth day may be added to some weeks 
to make up for snow days or other school 
cancellations (Schmidt, 2011). 
When making the change to a four-day 
week, districts must also consider state 
requirements for instructional time and 
whether they will need to get permission 
from their state’s department of education 
to make the change (Beesley & Anderson, 
2007; Dam, 2006; Gaines, 2008). Some 
states allow a degree of flexibility with 
the school schedule that does not require 
additional approval. In other states, how-
ever, districts must get permission from 
the department of education. For exam-
ple, districts in Colorado wanting to hold 
less than 160 days of school in the school 
year must get such approval (Dam, 2006). 
Some states, such as Montana and Idaho, 
require a minimum number of instructional 
hours, rather than a required number of in-
structional days. This gives districts room 
to adjust their schedules and adopt a four-
day week, without needing to seek addi-
tional special permission. Other states, like 
Oklahoma and Kentucky, have provisions 
for both a minimum of instructional days 
and hours (Bush, Ryan, & Rose, 2011). In 
both cases, states often outline minimum 
instructional hours for different grade lev-
els. For example, in Idaho, grades 1-3 must 
have a total of 810 hours, grades 4-8 must 
have 900 instructional hours, and grades 
9-12 are required to have a total of 990 
instructional hours within a school year. 
Montana requires students in full-day kin-
dergarten through grade 3 to have a total of 
720 instructional hours per year and grades 
4-12 to have 1,080 hours total (Bush, Ryan, 
& Rose, 2011). Because teachers’ sched-
ules also change when a four-day week 
is adopted, districts are often required to 
work with teachers unions to make appro-
priate adjustments to collective bargaining 
agreements (Beesley & Anderson, 2007; 
Gaines, 2008; Juneau, 2009). 
Schools implementing a four-day week 
utilize the fifth day in a variety of ways 
(Dam, 2006; Donnis-Keller & Silvernail, 
2009; Gaines, 2008; Yarbrough & Gilman, 
2006). Given that childcare is one of the 
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most frequently voiced concerns among 
parents, some schools have chosen to offer 
programming on the fifth day or to provide 
childcare training for older students, who 
are potential babysitters. Beesley and An-
derson (2007) recommend districts strive 
to find ways to implement programs to ad-
dress the need for childcare. For example, 
Webster County’s Child Care Program 
provides babysitting and first aid training 
for secondary students. Other districts of-
fer supplemental academic programming 
on the fifth day for students. Midland High 
School in Louisiana, for example, offers 
three hours of remediation on Fridays for 
students with failing grades (Chmelynski, 
2002). Beauregard Parish in Louisiana 
offered “Fabulous Fridays,” a voluntary 
program in which students can work with 
tutors or practice for standardized tests 
(Johnston, 1997). Some districts have en-
listed the help of local community organi-
zations to implement and fund program-
ming on the fifth day, which helps to keep 
costs down for school districts that may not 
otherwise be able to afford to provide pro-
gramming on the fifth day (Donnis-Keller 
& Silvernail, 2009; Herring, 2010; Yar-
brough & Gilman, 2006). While some dis-
tricts utilize the fifth day for extracurricu-
lar activities, others keep buildings open to 
allow for maintenance or teacher planning 
(Callahan, 2011; Dam, 2006). Districts 
must balance the need to provide child-




With a change in the schedule to a four-
day week, districts have noted a number of 
advantages and disadvantages (see Table 
1). Having one weekday off of school each 
week allows more flexibility for teachers 
and families, as they are able to schedule 
appointments during the fifth day rather 
than during the school week. It has been 
noted that this is especially advantageous 
in rural areas, where doctors’ or dentists’ 
offices may be a considerable distance 
from the community (Dam, 2006; Reeves, 
1999). Many districts have experienced 
increased student and teacher attendance 
with this schedule because appointments 
and other personal matters can be attended 
to on the fifth day rather than during school 
hours (Donnis-Keller & Silvernail, 2009; 
Johnston, 1997; Juneau, 2009, 2011; Sa-
gness & Salzman, 1993; Yarbrough & Gil-
man, 2006). As a result of increased teach-
er attendance, school districts have found 
they are able to save on expenditures for 
substitute teachers (Beesley & Anderson, 
2007; Juneau, 2011; Sagness & Salzman, 
1993; Yarbrough & Gilman, 2006). Ad-
ditionally, a number of districts have re-
ported increased morale among teachers 
and students as a result of the shortened 
week (Donnis-Keller & Silvernail, 2009; 
Juneau, 2011). Perhaps related to this in-
creased morale, a number of districts have 
also noted fewer behavior problems and 
experienced a drop in discipline referrals 
(Beesley & Anderson, 2007; Chamberlin 
& Plucker, 2003; Chmelynski, 2002; Dam, 
2006; Koki, 1992). 
Some districts have also noticed positive 
impacts on instruction and the use of class-
room time, as teachers find they must teach 
material more efficiently with the com-
pressed schedule (Beesley & Anderson, 
2007; Donnis-Keller & Silvernail, 2009; 
Sagness & Salzman, 1993; Yarbrough & 
Gilman, 2006). In the Custer school dis-
trict in South Dakota, teachers reported 
that they felt they were able to provide 
20% more instruction on the adjusted 
schedule, given the longer class times and 
drop in absences (Kingsbury, 2008). With 
fewer opportunities for interruptions in 
addition to extended instructional peri-
ods, some teachers and administrators re-
port increased on-task time in classrooms 
with a four-day schedule. To prepare for 
the change, some districts have provided 
professional development and training for 
teachers, enabling them to adjust instruc-
tion to fit the needs of the new schedule 
(Donnis-Keller & Silvernail, 2009; Ju-
neau, 2009). Although the effect of the 
four-day schedule on student achievement 
has not been comprehensively addressed, 
one preliminary study provides evidence 
of achievement gains (Anderson & Walker, 
2012), which may be partially explained 
by the factors listed above.
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Table 1.  
Potential Benefits Potential Drawbacks Unknowns
•	 Increased	attendance	rates	for	teach-
ers	and	students


























In addition to the benefits of the four-day 
week, there are also a number of poten-
tial drawbacks. One of the main concerns 
regarding the four-day week is childcare 
during the fifth day when students are not 
in school (Dam, 2006; Donnis-Keller & 
Silvernail, 2009; Yarbrough & Gilman, 
2006). Despite this concern, many districts 
have found that parents are able to arrange 
childcare for that fifth day, sometimes 
looking to high school students in the com-
munity to provide childcare services. How-
ever, childcare may be more of a challenge 
in urban districts, where more parents are 
working outside the home. Childcare is 
also a concern, as some students may be 
home alone and unsupervised on the fifth 
day (Chamberlin & Plucker, 2003; Chme-
lynski, 2002; Post, 2008; Turim, 2011). 
Additionally, there is some concern that 
the four-day week is not appropriate for at-
risk students and for students with special 
needs, who may struggle more to retain 
academic information with one less day 
of reinforcement in school (Dam, 2006; 
Fager, 1997; Gaines, 2008; Juneau, 2009; 
Reeves, 1999). 
Despite the overwhelming number of dis-
tricts that cite budgetary concerns as the 
primary reason for changing to a four-day 
week, most districts do not see the sav-
ings that they had originally anticipated. 
The Montana Department of Education 
noted this point in the 2009 evaluation of 
their experience with the four-day week. 
Data from the Education Commission of 
the States (ECS) also supports this claim. 
The ECS notes that the maximum poten-
tial savings for any district is 5.45%, with 
most districts experiencing a savings of 
.4% to 2.5% (Griffith, 2011). Despite this 
small percentage of savings, ECS notes a 
number of districts have found it to be sig-
nificant enough to continue with a modi-
fied schedule. For example, Peach County, 
Georgia reports that they were able to save 
39 teaching positions as a result of switch-
ing to a four-day week (Dixon, 2011). 
MACCRAY superintendent Schmidt noted 
in 2008 that though they were only saving 
$85,000 in an annual budget of $7 million, 
it was a significant savings (Post, 2008). 
ECS reports that the largest savings can 
be seen in transportation, operations, and 
maintenance; student support services, 
food services; and school administration 
(Griffith, 2011). Schools that offer pro-
gramming such as academic or childcare 
services on the fifth day, consequently, do 
not experience the same kind of savings as 
districts that entirely close their schools on 
the fifth day (Beesley & Anderson, 2007; 
Dam, 2006; Gaines, 2008; Griffith, 2011). 
EXAMPLES
Jackson County and Webster County, 
Kentucky
Between 2003 and 2006, a handful of 
districts in Kentucky made the move to a 
four-day school week. Two of these dis-
tricts included Jackson County and Web-
ster County. Despite the similar charac-
teristics of the two districts—both rural 
districts with a high percentage of low-
income residents—they had very different 
experiences implementing the four-day 
week. Both Jackson and Webster Counties 
adopted the modified schedule after budget 
shortfalls in their district. Jackson County 
abandoned the four-day week after rough-
ly three months (Weldon, 2008). Webster 
County, on the other hand, is in its eighth 
year of implementation (Dixon, 2011; Yar-
brough & Gilman, 2006). 
Additionally, there is some 
concern that the four-day 
week is not appropriate for 
at-risk students and for stu-
dents with special needs, 
who may struggle more to 
retain academic information 
with one less day of rein-
forcement in school
The differences between the experiences 
of the two districts can be attributed to a 
few factors. In Jackson County, local me-
dia reports from 2005 point to commu-
nity concerns over the district’s move to 
a four-day week and its communication 
with parents and community members 
about the change. According to the media 
reports, families in Jackson County felt 
that the district had failed to adequately 
communicate with them as stakehold-
ers, and residents felt they were not in-
formed of the decision prior to the school 
board’s vote on it. Community members 
also felt the district had not indicated how 
the four-day week would work or what 
it would look like in their district. Many 
also felt that the district had reached the 
decision to make the change much too 
swiftly (Matthews, 2005; Niemi, 2005).
Additionally, the majority of the school’s 
students received free and reduced lunch at 
the school. Cutting back one day that the 
students would receive school lunch was 
a concern for the district (Callahan, 2011; 
Weldon, 2008). While there is no explicit 
indication from the district of the specific 
reasons behind their switch back to a five-
day week, it appears that community con-
cerns over the district’s communication, 
the speed of change to a four-day schedule, 
and providing meals for low-SES students 
contributed to Jackson County’s return to a 
five-day week (Callahan, 2011; Matthews, 
2005; Niemi, 2005; Weldon, 2008).
Webster County began using the four-day 
school week in 2003. The district spent 
nearly a year researching the four-day 
week prior to implementation (Yarbrough 
& Gilman, 2006). They report that teach-
ers have been satisfied with the change and 
that teachers feel more focused and able to 
teach material more efficiently (Yarbrough 
& Gilman, 2006). To address some of the 
community concerns over childcare on the 
fifth week day, the district initiated a pro-
gram to train high school students in child 
care. The Child Watch Program provided 
training in babysitting, CPR, and first aid 
for high school students, as they were po-
tential babysitters for younger students. In 
addition to the school district, a community 
family resource service center, 4-H exten-
sion staff, and local community emergency 
responders contributed to the program (Yar-
brough & Gilman, 2006). Webster County 
continues to follow a four-day schedule. 
Saratoga, Arkansas 
Of the districts that have adopted the four-
day week, some have seen diminishing 
returns over the course of time. Saratoga 
School District in Arkansas implemented a 
four-day week in 1995 and returned to the 
traditional five-day week in 2002 (Deli-
sio, 2004). Despite reported initial success 
with the four-day week, they found that the 
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long days took a toll on students, and that 
they were not as productive in the after-
noons (Delisio, 2004; Guigon, 1998). Like 
many districts, Saratoga pursued the four-
day week because of a budget shortfall. 
After making the switch, they experienced 
a savings of $30,000 to $40,000 per year 
in transportation; utility and fuel costs; and 
substitute teacher fees. Once the district’s 
financial situation improved, they chose to 
return to a five-day week. Saratoga went 
to the four-day week under superintendent 
Lewis Diggs, who strongly supported the 
implementation of the four-day week in 
Saratoga, and changed back to the five-day 
week under superintendent Kenneth Mul-
drew, who served as superintendent from 
1999-2002 (Delisio, 2004). 
MACCRAY School District, Minnesota
The MACCRAY school district in Min-
nesota served as the state’s leader in the 
change to a four-day week. In 2007-08, the 
district, which covers a total of 320 square 
miles and includes the communities of 
Maynard, Clara City, and Raymond, faced 
yet another round of budget cuts (Schmidt, 
2009). Prior to making the change, district 
officials explored a number of options for 
accounting for the shortfall, such as reduc-
ing staff, closing an elementary school 
building, offering early retirement or leave 
of absence incentives for veteran teachers, 
and switching to a four-day week. When 
it came to the four-day week, the team 
invested nearly two months researching 
the potential schedule change by speak-
ing with districts implementing the four-
day week, visiting schools, and examin-
ing the existing literature. As part of the 
planning process, the school board and 
administrative team also held meetings 
in each of the three communities to get 
feedback from the constituents. After get-
ting feedback from community members 
and the district’s transportation provider, 
MACCRAY applied to the Minnesota 
Department of Education to get approval 
for a “flexible school year,” and received 
approval in July 2008 (Schmidt, 2009). 
Upon implementing the change, the dis-
trict adjusted the schedule of its schools, 
adding 65 minutes per day to the schedule. 
They found the change added a total of 
17.28 instructional hours per year. To align 
with the change in the school schedule, 
the district also adapted its after-school 
schedule. Extra-curriculars ran until 6:15, 
except on Wednesdays, which was com-
munity night, when they ended at 5:45 
(Schmidt, 2011). MACCRAY chose Mon-
days as the “off day.” In 2008-09, they 
had four five-day weeks and in 2009-10, 
they had three five-day weeks. While no 
five-day weeks were scheduled in 2010-
11, two were added due to snow days 
(Schmidt, 2011). The district found that 
students reported using the Mondays for 
doing homework, working a part-time job, 
or completing the district’s 20 hours of re-
quired service learning. When events were 
held at the school on Mondays, the thermo-
stats were not turned up (Schmidt, 2011). 
MACCRAY found that one of the main 
concerns, childcare, worked itself out as 
they made the switch to the four-day week. 
Families in the MACCRAY communi-
ties pitched in to help one another. Local 
community education organizations as 
well as the local 4-H partnered together 
and began to train students as babysit-
ters. The YMCA also offered Fun Day 
Mondays and a number of community 
education classes and special events were 
held on the “off day” (Schmidt, 2011). 
The district has found that while the days 
are longer for students, they return home 
from school at nearly the same time as 
their parents Tuesday through Friday. On 
the other hand, given the distance that 
buses need to travel to pick up students, 
some students are picked up as early as 
6:44 AM, and some elementary students 
return home around 5:00 PM. While the 
schedule means later evenings for students 
and teachers on school days, the district re-
ports that the overwhelming majority are 
happy with the change and enjoy having 
Mondays off. Additionally, both teachers 
and students at the secondary level indi-
cated that they enjoy having longer class 
periods. Of the drawbacks of the four-day 
schedule, elementary students reported 
there was not enough recess time and that 
they were hungrier during the day. Parents 
also noted that the new schedule meant 
later evenings for students, which made 
it challenging to complete homework 
(Schmidt, 2011). MACCRAY continues 
to follow the four-day schedule and addi-
tional districts in Minnesota have explored 
or implemented this modified schedule. 
CONCLUSIONS AND
RECOMMENDATIONS
Though over 100 districts across the coun-
try operate on a four-day week, there is 
a lack of peer-reviewed research on the 
topic and on the outcomes associated with 
changing to a four-day school week (Don-
nis-Keller & Silvernail, 2009; Gaines, 
2008). Most of the existing research is an-
ecdotal and has been conducted by districts 
themselves or by state departments of edu-
cation. Consequently, recommendations 
come from districts themselves rather than 
from scholarly research. 
Existing data on the effect of the four-
day week on student achievement have 
been inconclusive. Some districts report 
student academic gains after moving to 
a four-day schedule, while others report 
only slight increases or no change at all. 
Webster County, Kentucky, experienced 
a continued improvement in standardized 
test scores after switching to a four-day 
week, reflecting the trend they had seen in 
prior years. Yarbrough and Gilman (2006) 
state that the trend suggests that the four-
day schedule did not have a negative effect 
on student achievement and that it prob-
ably contributed to continued improve-
ment. Slight gains in student achievement 
have also been noted in Merryville, Loui-
siana (Chmelynski, 2002). While there has 
been some evidence of improvement in 
certain districts; there is stronger evidence 
that the four-day week simply does not 
negatively impact student learning (Dam, 
2006; Donnis-Keller & Silvernail, 2009; 
Gaines, 2008; Hewitt & Denny, 2010). A 
study conducted by the Colorado Depart-
ment of Education found little difference 
in student achievement between districts 
on a four- or five-day school calendar 
(Lefly & Penn, 2009). The superintendent 
of Custer School District in South Dako-
ta, which has been operating on the four-
day schedule since 1995, also reports that 
test scores have not changed significantly 
(Kingsbury, 2008).The majority of stud-
ies and literature about the four-day week 
suggest that there is no direct link between 
student achievement and the implementa-
tion of a four-day calendar. “The broadest 
conclusion that may be drawn from the 
limited research on the impact of the four-
day week on student achievement is that 
it has no negative impact,” Donnis-Keller 
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trict (Dam, 2006; Schmidt, 2010). 
Recommendations:
• Gather information about the four-
day week, including other districts’ 
experiences with the modified 
schedule; conduct adequate re-
search.
• Communicate with parents, teach-
ers, and community members 
about the potential change. Gather 
input and feedback before moving 
forward.
• Consider district-specific character-
istics and needs when deciding on 
a calendar.
• Carefully consider costs and ben-




Districts adopting a four-day week have 
noted a number of advantages to the 
schedule, including increased attendance 
for both students and teachers, a boost in 
morale, and more efficient use of instruc-
tional and planning time. Concerns related 
to switching to a four-day schedule include 
arranging childcare on the fifth day, poten-
tial negative impact for at-risk students, 
and decreased wages for cafeteria work-
ers and bus drivers. Additionally, many 
districts have not experienced the savings 
originally anticipated. Rather, districts 
have saved between .4 to 2.5% of their 
budget by switching to a four-day week. 
There is no conclusive evidence regarding 
the impact of the four-day week on student 
achievement, other than that it appears to 
have no detrimental effects (Donnis-Keller 
& Silvernail, 2009). 
Districts considering switching to a four-
day week should be sure to gather a great 
deal of information regarding the potential 
schedule change and dedicate time to plan-
ning the change. Additionally, they should 
plan for sharing this information with the 
community and actively seek input. Ad-
equate research and communication with 
stakeholders is key in making the decision 
to adopt a modified school week. In prepar-
ing for the change, districts should provide 
professional development for teachers, so 
that they may incorporate instructional
and Silvernail (2009) at the University of 
Southern Maine report. 
For districts considering implementing a 
four-day week, different studies and re-
ports on the topic offer a number of rec-
ommendations. First, communication with 
stakeholders is consistently recommended 
for districts considering moving to a four-
day schedule (Beesley & Anderson, 2007; 
Juneau, 2009, 2011; Sagness & Salzman, 
1993). “Devise a collaborative plan for 
gathering teacher, staff, student, parent, 
and community input. At all costs, avoid 
the appearance of unilateral decision-
making, and leave plenty of time for the 
entire decision process so that no one feels 
rushed” (Beesley & Anderson, 2007). 
Montana recommends holding open-fo-
rum meetings with all constituents, and 
states simply, “communicate, communi-
cate, communicate” (Juneau, 2009, 2011). 
Montana’s Department of Education en-
courages districts to make the process as 
transparent as possible. 
According to Dr. Michael Kaplan, direc-
tor of the alternative education unit in the 
New Mexico Department of Education, 
the Department of Education recommends 
that districts spend one year planning the 
change and discussing it with community 
members. When a district has 75-80% 
community support, the Department of 
Education is in favor of the district making 
the shift. In other words, the New Mexico 
Department of Education strongly feels 
that the move to a four-day week requires 
the input and support of the community 
(Delisio, 2004). 
Careful decision-making is also recom-
mended for those districts considering the 
switch to a modified schedule (Beesley & 
Anderson, 2007; Donnis-Keller & Silver-
nail, 2009; Sagness & Salzman, 1993). 
Taking time to research the four-day week 
and considering ways to tailor it to the 
district’s specific needs appear to be keys 
to its success (Dam, 2006; Juneau, 2009, 
2011; Yarbrough & Gilman, 2006). The 
majority of Montana’s districts invested 
between one and six months in researching 
and planning for the change, while others 
took over six months or even over a year 
to research and plan (Juneau, 2011). Many 
Colorado districts visit four-day districts as 
part of the decision-making process, and 
the research team in MACCRAY visited 
schools operating on the four-day week as 
they considered the change for their dis-
strategies that address the demands of the 
new schedule. A four-day week may not be 
appropriate for all school districts, though 
a number of districts have found it to be a 
viable option when facing budget cuts.
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